Social  Studies  33 

Diploma  Examination  Results 
Examiners’  Report  for  June  1999 
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The  summary  information  in  this  report  provides  teachers,  school 
administrators,  and  students  with  an  overview  of  results  from  the 
June  1999  administration  of  the  Social  Studies  33  Diploma  Examination. 
This  information  is  most  helpful  when  used  in  conjunction  with  the 
detailed  school  and  jurisdiction  reports  that  are  provided  electronically  to 
schools  and  school  jurisdiction  offices.  A provincial  report  containing  a 
detailed  analysis  of  the  combined  January,  June,  and  August  results  is 
made  available  annually. 

Description  of  the  Examination 

The  Social  Studies  33  Diploma  Examination  consists  of  60  multiple- 
choice  questions  worth  60%  and  four  writing  assignments  worth  40% 
of  the  total  examination  mark. 

Achievement  of  Standards 

The  information  reported  is  based  on  the  final  course  marks  achieved 
by  7 768  students  who  wrote  the  June  1999  examination  and  received 
a school-awarded  mark. 

• 88.0%  of  these  students  achieved  the  acceptable  standard 
(a  final  course  mark  of  50%  or  higher). 

• 6.3%  of  these  students  achieved  the  standard  of  excellence 

(a  final  course  mark  of  80%  or  higher). 

Of  the  students  who  wrote  the  June  1999  examination,  49.6%  were 
female  and  50.4%  were  male. 

• 86.8%  of  the  female  students  and  89.1%  of  the  male  students 
achieved  the  acceptable  standard. 

• 5.8%  of  the  female  students  and  6.9%  of  the  male  students 
achieved  the  standard  of  excellence. 

Provincial  Averages 

•The  average  school-awarded  mark  was  61.3%. 

•The  average  diploma  examination  mark  was  61.7%. 

•The  average  final  course  mark,  representing  an  equal 
weighting  of  the  school-awarded  mark  and  the  diploma 
examination  mark,  was  61.8%. 
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Multiple-Choice  Questions 

Examination  Blueprint 

There  are  60  multiple-choice  questions  each  worth  one  mark.  Each  question  is  classified  in  two  ways:  by  the 
curricular  content  area  (topic)  being  tested  and  by  the  knowledge  and  skill  objectives  required  to  answer  the 
question.  The  examination  blueprint  illustrates  the  distribution  of  questions  in  June  1999  according  to  these 
classifications. 

All  questions  on  the  diploma  examination  require  students  to  demonstrate  knowledge  of  social  studies  content 
and  to  apply  social  studies  skills  to  that  knowledge  base.  The  reporting  categories  below  define  the  general 
types  of  questions  that  appear  on  the  examination  and  the  categories  for  which  information  is  reported. 


Question  Classification  by  Topic 

Total 

Questions 

Topic  A:  Political  and 
Economic  Systems 

Topic  B:  Global  Inter- 
action in  the  20th  Century 

Knowledge  and  application 
of  facts,  concepts,  and 
generalizations  related  to 
the  world’s  political  and 
economic  systems  as  out- 
lined in  the  Program  of 
Studies. 

Knowledge  and  application 
of  facts,  concepts,  and 
generalizations  related  to 
the  interaction  of  nations 
since  1918  as  outlined  in  the 
Program  of  Studies. 

Question  Classification  by  Knowledge  and  Skill  Objectives 

Understanding  Information 
and  Ideas 

These  questions  require  students  to 
demonstrate  their  knowledge  and 
comprehension  of  generalizations,  key 
concepts,  and  related  facts  and  content. 

31,32,  33,36,  37,41,42, 
45,  46,  47,  48,51,54,  55, 
57,  58 

2,3,4,  6,  11,  12,  14,  15,  18, 
21,  22,  25,  27,  30 

30 

Interpreting  Information  and  Ideas 

These  questions  require  students  to  use 
their  understanding  of  social  studies  to 
analyze  and  interpret  information  and 
ideas. 

34,  35,  38,  40,  43,  49,  52, 
53,60 

5,  7,  8,  10,  13, 16,  20,  23, 
26,  28 

19 

Applying  Information  and  Ideas 

These  questions  require  students  to 
demonstrate  their  understanding  of  social 
studies  by  applying  information  and 
ideas. 

39,  44,  50,  56,  59 

1,  9,  17,  19,  24,  29 

11 

Total  Questions 

30 

30 

60 

Subtest  Results  * 

Results  are  reported  in  average  raw  scores. 

Total  of  all  multiple-choice  questions:  39.3  out  of  60. 

by  Topic  by  Knowledge  and  Skill  Objectives 

• Political  and  Economic  Systems:  19.6  out  of  30  • Understanding  Information  and  Ideas:  19.8  out  of  30 

• Global  Interaction  in  the  20th  Century:  19.7  out  of  30  • Interpreting  Information  and  Ideas:  12.3  out  of  19 

• Applying  Information  and  Ideas:  7.2  out  of  1 1 


*Readers  are  cautioned  not  to  compare  subtest  results  because  the  subtests  are  not  of  equal  difficulty.  Instead,  readers  should  compare  these 
provincial  subtest  results  with  their  own  results. 
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Question-by -Question  Results 


Question 

Key 

Difficulty 

l 

c 

79.3 

2 

A 

57.2 

3 

D 

90.9 

4 

A 

64.6 

5 

A 

72.4 

6 

D 

68.4 

7 

B 

76.3 

8 

D 

86.1 

9 

D 

75.0 

10 

A 

45.0 

11 

B 

78.2 

12 

D 

73.5 

13 

C 

67.4 

14 

C 

68.7 

15 

B 

35.1 

16 

C 

71.6 

17 

B 

48.6 

18 

C 

52.4 

19 

A 

75.7 

20 

D 

77.8 

21 

C 

71.8 

22 

D 

70.6 

23 

B 

56.1 

24 

A 

74.5 

25 

C 

54.4 

26 

B 

46.1 

27 

C 

64.5 

28 

D 

55.1 

29 

C 

61.8 

30 

C 

53.6 

31 

D 

84.8 

32 

B 

79.4 

33 

C 

74.2 

34 

C 

85.1 

35 

A 

48.3 

36 

B 

53.9 

37 

B 

70.2 

38 

C 

80.4 

39 

B 

51.1 

40 

C 

55.8 

41 

D 

82.2 

42 

A 

71.0 

43 

A 

69.2 

44 

C 

59.5 

45 

A 

47.4 

46 

B 

64.6 

47 

D 

63.8 

48 

B 

67.2 

49 

B 

83.7 

50 

A 

68.7 

51 

A 

72.4 

52 

C 

54.5 

53 

A 

57.2 

54 

B 

53.6 

55 

D 

67.4 

56 

D 

67.3 

57 

A 

69.5 

58 

B 

55.1 

59 

B 

61.7 

60 

A 

37.3 

* 


*Difficulty — percentage  of  students 
answering  the  question  correctly 


The  table  at  the  left  shows  question-by-question  results  and  the  keyed 
answers.  Parallel  tables  in  the  school  and  jurisdiction  reports  show  the 
percentage  of  students  who  selected  each  alternative.  By  comparing  school 
and  jurisdiction  results  with  provincial  results  presented  here,  teachers  can 
determine  areas  of  strength  and  weakness  in  the  achievement  of  then- 
students  and,  consequently,  areas  of  potential  strength  and  weakness  in  then- 
programs. 


Examiners ’ Comments 

The  multiple-choice  questions  require  students  to  go  beyond  simply 
recalling  information  to  apply  their  knowledge  and  thinking  skills. 

Students  must  demonstrate  that  they  understand  social  studies  concepts; 
that  they  comprehend  historical,  political,  and  economic  relationships;  and 
that  they  can  interpret  and  evaluate  social  studies  information  and  ideas. 

The  following  table  gives  results  for  six  questions  selected  from  the 
examination.  The  table  shows  the  percentage  of  students,  in  five  groups, 
who  answered  each  question  correctly.  The  comments  on  pages  4 and  5 
address  some  of  the  decisions  that  students  may  have  made  and  some  of  the 
skills  they  may  have  used  to  answer  these  questions  correctly. 


Percentage  of  Students  Correctly 
Answering  Selected  Multiple-Choice  Questions 


Student  Group 

6 

15 

Question  Number 
34  35  53 

57 

All  students 

68.4 

35.1 

85.1 

48.3 

57.2 

69.5 

Students  achieving  the  standard 
of  excellence  (80%  or  higher,  or  A) 
on  the  whole  examination 

93.1 

59.7 

98.9 

81.3 

84.0 

94.9 

Students  achieving  the  acceptable 
standard  who  received  marks 
between  65%  and  79%,  or  B, 
on  the  whole  examination 

84.3 

39.0 

95.3 

63.0 

64.8 

85.5 

Students  achieving  the  acceptable 
standard  who  received  marks 
between  50%  and  64%,  or  C, 
on  the  whole  examination 

64.2 

27.9 

86.0 

39.3 

51.6 

67.1 

Students  who  have  not  achieved 
the  acceptable  standard  (49%  or 
less)  on  the  whole  examination 

37.0 

27.4 

60.5 

22.1 

39.8 

34.8 
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6.  Neville  Chamberlain’ s appeasement  of  Adolf  Hitler  at 
Munich  in  1938  was  perceived  by  the  British  public  to 
be  a guarantee  that 

A.  Germany  would  be  allowed  to  claim  more 
territory  in  Poland 

B.  French  troops  would  invade  and  occupy 
Germany 

C.  the  European  Economic  Union  would  be  formed 
*D.  a major  European  war  would  be  avoided 


15.  From  an  American  perspective,  the  invasion  of 

Czechoslovakia  by  Warsaw  Pact  forces  in  1968  was 

A.  justified  because  Czechoslovakia  posed  a 
military  threat  to  the  Soviet  Union 
*B.  unjustified  because  Czechoslovakia  was  denied 
the  right  of  self-determination 

C.  justified  because  Czechoslovakia  needed  to  be 
liberated  from  the  control  of  a dictator 

D.  unjustified  because  Czechoslovakia  was  a non- 
aligned  and  neutral  nation 


Use  the  following  quotation  to  answer  question  53. 


53.  The  above  quotation  expresses  economic  beliefs 
characteristic  of 


*A.  Marxist  communism 

B.  democratic  socialism 

C.  Nazi  German  fascism 

D.  laissez-faire  capitalism 


Question  6 offers  historical  insight  regarding  British 
public  opinion  in  the  period  just  prior  to  the  Second 
World  War.  Historically  Neville  Chamberlain’s  policy 
of  appeasement  is  best  remembered  as  a dismal  failure. 
It  is  pleasing  to  see  that  68.4  % of  all  students  selected 
choice  D thus  recognizing  that,  at  the  time, 
Chamberlain’s  policy  was  highly  popular  in  Great 
Britain.  Among  students  achieving  the  standard  of 
excellence  93.1%  selected  the  correct  response.  Of 
students  who  achieved  a mark  between  65%  and  79%, 
84.3%  answered  correctly,  as  did  64.2%  of  those  who 
achieved  between  50%  and  64%. 

Questions  15  was  the  most  difficult  question  on  the 
June  1999  examination  with  only  35.1%  of  all  students 
selecting  the  correct  answer.  Typically  on  very 
difficult  questions,  there  is  a large  difference  in 
achievement  between  the  highest  achieving  students 
and  those  in  other  subgroups;  however,  this  question 
proved  difficult  for  all  students.  Among  students 
achieving  the  standard  of  excellence , 59.7%  selected 
the  correct  response,  compared  with  27.4%  of  students 
who  did  not  achieve  the  acceptable  standard.  Choice 
D strongly  attracted  students  in  all  sub-groups  (31.7% 
of  students  achieving  the  standard  of  excellence  and 
28.2%  of  students  who  did  not  achieve  the  acceptable 
standard).  Although  72.7%  of  students  recognized  that 
the  United  States  regarded  the  invasion  of 
Czechoslovakia  as  unjustified,  many  had  difficulty 
distinguishing  why  the  invasion  was  condemned  by  the 
United  States.  These  results  emphasize  the  need  for 
students  of  history  to  develop  understandings  that  go 
beyond  superficial  knowledge. 

Question  53  demonstrates  what  has  emerged  as  an 
ongoing  area  of  ideological  confusion  for  a significant 
proportion  of  students  in  Social  Studies  33.  Confusing 
Marxist  and  capitalist  thought  remains  a perplexing 
problem.  A significant  proportion  of  students  have 
difficulty  discerning  when  an  idea  is  Marxist  and  when 
it  is  capitalist,  despite  the  fact  that  the  ideas  are  so 
polarized.  The  source  statement  for  the  question 
clearly  expresses  a Marxist  view  of  economics, 
something  recognized  by  57.2%  of  students  (including 
84.0%  of  students  achieving  the  standard  of 
excellence ).  Ironically,  the  next  most  popular 
alternative,  and  the  one  most  ideologically  opposed, 
choice  D,  was  selected  by  20.3%  of  all  students 
(including  23.1%  of  students  who  have  not  achieved 
the  acceptable  standard). 
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Use  the  following  commentary  to  answer 
questions  34  and  35. 


Today,  a Canadian  citizenship  certificate  is  a sought- 
after  prize  among  people  bom  in  countries  where  civil 
rights  are  limited  or  non-existent.  It  formally 
guarantees  freedom  of  religion,  expression,  and  lawful 
assembly,  and  freedom  from  discrimination  on  the 
basis  of  gender,  ethnic  origin  or  disability.  People 
bom  in  this  country  do  not  give  much  thought  to  the 
preciousness  of  their  birthright  in  a world  in  which 
discrimination  and  injustice  remain  rampant.  Nor  do 
they  stop  to  think  about  the  selfless  sacrifices  that  have 
been  made  throughout  the  ages  to  arrive  at  the  liberty 
and  equality  they  are  privileged  to  possess  today. 


— from  Royal  Bank  Letter 

34.  The  main  message  of  the  commentary  is  that 

Canadian  citizenship 

A.  carries  with  it  a long  list  of  duties  and 
obligations 

B.  is  something  unavailable  to  persons  bom  outside 
Canada 

*C.  is  something  of  great  value  that  is  too  often 
taken  for  granted 

D.  does  little  to  ensure  that  a person  will  be 
protected  from  racial  discrimination 

35.  Statements  in  the  commentary  suggest  that,  in  today’s 

world,  democratic  rights  are 

*A.  denied  to  many  people 

B.  less  important  than  economic  freedom 

C.  enjoyed  by  the  vast  majority  of  people 

D.  more  readily  granted  than  they  were  in  the  past 


57.  Franklin  Roosevelt’s  New  Deal  program  in  the  1930s 
and  Mikhail  Gorbachev’s  perestroika  initiatives  in  the 
1980s  were  both  based  on  the  goal  of 

*A.  stimulating  economic  growth  in  a 
depressed  economy 

B.  reducing  government  involvement  in  the 
national  economy 

C.  eliminating  private  enterprise  control  of 
industrial  production 

D.  restricting  foreign  ownership  and  investment  in 
service  industries 


Both  question  34  and  question  35  refer  to  a 
commentary  regarding  the  value  of  Canadian 
citizenship.  Students  achieved  very  different  results  on 
these  two  questions.  Question  34  was  the  easier  of  the 
two  questions:  85.1%  of  students  selected  the  correct 
response.  For  question  35,  this  rate  fell  to  only  48.3%. 
Among  all  students,  there  was  little  difficulty  in 
identifying  the  main  point  made  within  the  commentary 
(question  34),  which  indicates  that  students 
comprehended  the  central  message.  Students  had 
difficulty,  however,  interpreting  more  specific 
information  from  the  source  (question  35).  Of  the 
incorrect  alternatives  for  question  35,  the  most  frequent 
choice  with  all  sub-groups  was  D,  which  attracted  26.9% 
of  all  students.  This  may  be  a situation  in  which  student 
selection  of  an  answer  is  based  less  on  reading  the 
source  material  than  on  expressing  their  own 
perceptions.  Although  nothing  in  the  reading  implies 
that  democratic  rights  are  more  widely  available  in  a 
democracy,  living  in  a democratic  nation  with 
expanding  civil  liberties,  may  lead  one  to  assume  that 
such  rights  are  more  universal  than  they  truly  are. 


Question  57  required  students  to  find  the  commonality 
between  economic  programs  launched  at  different  times 
in  nations  with  very  different  economic  ideologies. 
Although  this  link  is  not  easy,  69.5%  selected  the  correct 
response.  This  question  did,  however,  discriminate  well 
between  the  highest  achieving  students  and  the  students 
in  other  sub-groups.  Among  students  achieving  the 
standard  of  excellence , 94.9%  selected  the  correct 
response,  compared  with  85.5%  for  students  achieving  a 
mark  between  65%  and  79%,  67.1%  for  students 
achieving  a mark  between  50%  and  64%,  and  34.8%  for 
students  achieving  a mark  of  49%  or  less.  This  question 
showed  that  academically  strong  students  could  clearly 
understand  a complex  fact  of  world  economic  history. 
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Writing  Assignments 

The  Social  Studies  33  examination  contains  four  writing  assignments  interspersed  throughout  the  examination. 

Each  assignment  is  related  to  a specific  curricular  theme  and  assesses  several  skills.  Readers  will  find  the  written- 
response  results  most  meaningful  in  the  context  of  the  assignments  and  the  scoring  descriptors. 

The  scoring  criteria  applied  to  evaluate  student  performance  are  the  same  for  each  assignment.  The  scoring  guides 
that  describe  scoring  criteria  are  found  in  the  1998-99  Social  Studies  33  Information  Bulletin  located  on  our  web 
site  at  http://ednet.edc.gov.ab.ca/studenteval/. 

The  table  on  this  page  outlines  the  curricular  focus  of  each  assignment,  the  categories  for  scoring  each  assignment, 
the  amount  each  category  contributes  to  the  total  mark  of  the  examination,  and  the  percentage  of  students 
achieving  at  the  various  levels.  In  June  1999,  the  average  raw  score  for  the  writing  assignment  portion  of  the 
examination  was  22.6  out  of  40. 

The  most  useful  starting  place  for  reviewing  these  results  is  at  the  Satisfactory  3 level.  Such  work  exceeds  the 
pass  mark  of  50%. 

Examination  Blueprint  and  Percentage  Distribution  of  Scores 

Percentage  Distribution  of  Scores 

Description  of  the  Scoring  Proportion  of  Excellent  Competent  Satisfactory  Limited  Poor 

Writing  Assignment*  Category  Total  Mark(%)  5 4.5  4 3.5  3 2.5  2 1.5  1 Ins** 


Writing  Assignment  I 

Ideas  and  Support 

7.5 

2.3 

3.4 

10.3 

12.4 

26.0 

20.3 

16.6 

5.0 

2.7 

1.0 

Contemporary  Issues 

Communication 

2.5 

2.5 

3.5 

12.6 

17.6 

41.1 

13.8 

6.1 

1.2 

0.6 

1.0 

of  Ideas 

Writing  Assignment  II 
Interpretation  of 

Ideas  and  Support 

7.5 

2.4 

3.4 

8.1 

8.7 

16.7 

16.6 

23.6 

10.2 

5.5 

4.7 

Visual  Images 

Communication 
of  Ideas 

2.5 

2.1 

3.2 

9.6 

12.4 

38.3 

16.0 

10.2 

2.4 

1.1 

4.7 

Writing  Assignment  III 
Comprehension  of 

Ideas  and  Support 

7.5 

4.2 

5.0 

13.2 

13.2 

24.2 

12.7 

13.7 

5.4 

5.7 

2.8 

Generalizations  and 

Communication 

2.5 

3.3 

4.2 

12.2 

14.7 

35.7 

13.5 

9.5 

2.6 

1.5 

2.8 

Concepts 

of  Ideas 

Writing  Assignment  IV 

Ideas  and  Support 

7.5 

2.0 

3.0 

9.2 

12.0 

23.2 

16.9 

17.6 

5.4 

3.7 

7.1 

Contemporary  Issues 

Communication 

2.5 

2.3 

2.7 

9.6 

13.3 

36.6 

15.1 

10.0 

2.3 

1.2 

7.1 

of Ideas 


* See  pages  20  and  21  of  the  1998-99  Social  Studies  33  Information  Bulletin  for  a detailed  description  of  the  Writing 
Assignments. 

**  Ins  (Insufficient)  is  a special  category  that  includes  students  who  did  not  attempt  the  assignment,  who  wrote  too  little  to 
evaluate,  or  who  wrote  answers  that  were  completely  off  topic. 

Note:  The  shaded  portion  represents  the  percentage  of  students  who  achieved  or  exceeded  the  acceptable  standard.  Students 
with  scores  of  4,  4.5,  and/or  5 have  achieved  the  standard  of  excellence. 

Examiners’  Comments 

The  June  1999  diploma  examination  provides  a basis  for  many  insights  into  the  knowledge  and  skills  of  students 
in  Social  Studies  33  as  they  communicate  in  written  form.  After  eight  administrations,  there  is  evidence  of 
improvement  in  students’  written  work.  In  January  1996,  the  mean  score  on  the  written  portion  of  the 
examination  was  20.7  out  of  40.  On  the  June  1999  examination,  the  mean  score  was  22.3  out  of  40.  Reports  from 
schools  and  markers  indicate  that  students  had  enough  time  to  complete  the  examination  in  the  allotted  time.  The 
majority  of  students  completed  all  writing  assignments. 
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Writing  Assignment  I:  Contemporary  Issues 

Writing  Assignment  I is  contained  within  the  section  of  the  examination  that  focused  on  the  period  from  the  end  of  the  First 
World  War  until  the  end  of  the  Second  World  War.  The  writing  assignment  required  students  to  respond  to  an  editorial 
defending  the  Treaty  of  Versailles  as  a fair  peace  settlement.  The  question  asked  of  students  was:  Do  you  agree  with  the 
editor  that  the  Treaty  of  Versailles  was  a fair  treaty?  Why  or  why  not? 

Of  the  four  writing  assignments  on  the  June  1999  examination,  this  one  produced  the  highest  results.  On  the  Ideas  and 
Support  scale,  74.7%  of  students  achieved  a mark  of  50%  or  higher,  and  16.0%  achieved  the  standard  of  excellence. 

Students  were  also  successful  on  the  Communication  of  Ideas  scale  where  nearly  one-fifth  (18.6%)  achieved  a mark  of  80% 
or  higher,  and  91.1  achieved  the  acceptable  standard.  One  of  the  clearest  indicators  of  student  success  on  this  question  was 
the  low  INS  rate  of  only  1.0%. 

Markers  noted  that  among  students  who  achieved  Competent  (4)  and  Excellent  (5),  those  who  chose  to  agree  with  the 
editorial  were  able  to  recall  information  beyond  what  was  provided  to  support  their  agreement.  Many  of  these  students 
offered  positions  of  qualified  agreement,  for  example,  arguing  that  some  treaty  provisions  were  fair  while  others  were 
unreasonable.  Students  at  these  levels  of  achievement  who  chose  to  disagree  with  the  editorial  were  able  to  cite  historic 
evidence  to  show  that  the  treaty  was  unreasonably  harsh  on  Germany  and  contributed  to  the  outbreak  of  a second  world  war. 
Students  writing  for  either  position  at  these  levels  of  achievement  demonstrated  thoughtful  analysis  and  a good 
understanding  of  this  historic  period. 

Students  who  achieved  Satisfactory  (3)  relied,  to  a greater  extent,  on  the  editorial  as  a source  of  information.  It  was  more 
typical  for  students  in  this  group  to  simply  agree  with  the  editorial  and  reinforce  their  agreement  with  one  or  several 
supporting  statements.  It  was  common  for  these  students  to  argue  along  the  lines  that:  “Germany  deserved  to  be  punished 
for  causing  the  First  World  War”  without  challenging  the  assumption  implied  in  the  editorial  that  no  other  nations  were 
instigators  of  that  conflict. 

Students  who  achieved  Limited  (2)  and  Poor  (1)  demonstrated  a lack  of  surety  in  their  understanding  of  the  historical  events 
under  study  in  this  assignment.  As  has  been  typical  on  previous  examinations,  many  relied  too  heavily  on  the  editorial  as 
their  sole  information  source.  At  the  lowest  level  of  achievement,  writers  often  simply  restated  the  editorial  with  the  addition 
of  only  a few  linking  phrases  to  string  together  a composition.  These  students  also  demonstrated  chronological  confusion.  A 
significant  number  of  students  assumed  that  the  Treaty  of  Versailles  was  the  peace  settlement  ending  the  Second  World  War. 


Writing  Assignment  II:  Interpreting  Visual  Images 

Section  Two  of  the  examination  focused  on  the  Cold  War  era.  Preceding  the  assignment  were  two  photographs.  In  the 
first  photograph.  Allied  wartime  leaders  Churchill,  Truman,  and  Stalin  are  seen  embracing  and  smiling.  The  second 
photograph  shows  an  American,  a British,  and  a Soviet  diplomat  in  a tense  situation  at  a meeting  of  the  UN  General 
Assembly  in  the  1950s.  The  Soviet  diplomat  is  shaking  his  fist  at  the  other  two.  The  question  asked  of  students  in  this 
writing  assignment  was:  What  idea(s)  do  the  photographs  communicate  to  you  about  changes  in  West-East  relations  during 
the  Cold  War  period? 

On  this  writing  assignment,  44.1%  of  students  received  a mark  of  less  than  50%  on  the  Ideas  and  Support  scale.  This  figure 
includes  the  4.7%  of  students  who  received  an  INS.  This  assignment  also  had  the  lowest  proportion  of  students  achieving  a 
mark  of  80%  or  higher  on  this  scale  (13.9%  of  all  students). 

Markers  observed  that  there  were  some  very  impressive  compositions  written  at  the  Competent  (4)  and  Excellent  (5). 

As  was  indicated  by  one  marker,  many  such  students  used  the  photographs  as  a “springboard”  into  a discussion  of  the 
ideological  struggle  that  emerged  after  the  Second  World  War.  Events  of  this  period  were  usually  not  described  in  great 
detail;  however  students  were  able  to  describe  how  such  events  furthered  the  deterioration  in  international  relations.  Some  of 
these  students  also  focused  portions  of  their  compositions  on  the  details  of  the  photographs  and  how  these  details  helped 
capture  the  essence  of  pre-Cold  War  and  Cold  War  great  power  relations. 

Students  achieving  Satisfactory  (3)  commonly  described  the  moods  evident  in  each  photograph,  and  then  identified  one  or 
several  events  of  the  Cold  War  period  that  led  to  a decline  in  good  relations  between  the  Western  and  Eastern  blocs.  These 
students  usually  used  examples  such  as  the  arms  race  and  the  Cuban  Missile  Crisis,  but  did  not  go  into  great  detail  about  why 
these  events  contributed  to  a decay  in  relations. 

A problem  noted  in  previous  exams  reoccurred  among  students  achieving  Limited  (2)  and  Poor  (1):  the  failure  of  these 
writers  to  go  much  beyond  a simple  description  of  the  two  photographs.  Students  who  achieved  Limited  (2)  were  able  to 
identify  some  aspects  of  Cold  War  relations,  but  these  were  usually  highly  generalized  and  usually  without  mention  of 
specific  events.  Many  students  who  achieved  Poor  (1)  demonstrated  significant  historical  confusion  by,  for  example, 
identifying  events  that  did  not  occur  in  the  period  of  the  Cold  War. 
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The  third  writing  assignment  on  the  examination  is  within  the  section  on  political  systems.  The  qu 
was:  How  do  dictators  stay  in  power?  Markers  commented  that  the  straightforward  nature  of  the  question  made  it  easier  tor 
students  to  respond. 


Writing  Assignment  m produced  the  largest  proportion  of  students  achieving  marks  of  80%  or  higher  on  both  scoring  scales 
of  any  assignment  on  the  June  1999  examination  (22.4%  for  Ideas  and  Support  and  19.7%  for  Communication  of  Ideas). 
Despite  these  figures,  the  overall  proportion  of  students  achieving  a mark  of  50.0%  or  higher  on  the  Ideas  and  Support  scale 
was  lower  than  for  Writing  Assignment  I (72.5%  compared  to  74.7%),  and  there  were  more  INS  responses  (2.8%  compared 
with  1.0%). 


Students  who  achieved  Competent  (4)  and  Excellent  (5),  clearly  explained  the  techniques  dictators  use  to  stay  in  power. 
These  students  may  have  also  relied  on  source  material  in  the  examination;  however,  this  source  material  served  to  focus  the 
students  on  various  techniques.  These  students  would  then,  in  most  cases,  use  specific  and  correctly  applied  historic 
examples  for  illustrative  purposes.  It  should  be  noted  that  many  markers  were  pleased  with  the  quality  of  the  responses  and 
indicated  that  some  students  wrote  very  thoughtful  compositions. 

Students  who  achieved  Satisfactory  (3)  offered  responses  that  provided  a generalized  discussion  of  the  methods  that 
dictators  use  to  stay  in  power.  Some  of  the  students  who  chose  to  focus  on  several  methods  referred  to  dictators  who  used 
such  methods,  typically  Hitler  and  Stalin.  Other  students  described  the  methods  of  dictatorship  without  reference  to  any  real- 
world  examples. 


Students  who  achieved  Limited  (2)  and  Poor  (1)  often  relied  heavily  on  a source  in  the  examination  that  outlined  three 
techniques  of  dictatorship.  Students  achieving  Poor  were  not  able  to  expand  much  upon  the  information  in  the  source. 

Those  who  achieved  Limited  usually  could  either  cite  historic  example  or  add  further  detail  when  relying  on  source  material. 
Some  students  chose  to  focus  their  response  on  how  dictators  get  to  power  rather  than  how  power  is  maintained.  This 
occurred  even  among  the  very  best  compositions;  however  these  students  would  then  also  discuss  in  detail  how  power  is 
maintained. 


Writing  Assignment  IV:  Contemporary  Issues 

The  final  writing  assignment  on  the  June  1999  examination  was  preceded  by  a series  of  questions  in  a checklist.  Each 
question  focused  on  an  aspect  of  government  and/or  private  sector  involvement  in  the  economy.  The  question  asked  of 
students  was:  What  are  the  appropriate  roles  of  government  and  of privately  owned  business  in  the  Canadian  economy? 

Of  the  four  writing  assignments  on  the  examination,  this  one  produced  the  highest  rate  of  INS  responses  (7.1%).  Students 
found  this  assignment  difficult.  A mark  of  50%  or  higher  on  the  Ideas  and  Support  scale  was  achieved  by  66.3%  of  students. 
This  figure  includes  the  14.2%  of  students  who  achieved  a mark  of  80%  or  higher.  These  are  the  lowest  achievement  figures 
of  any  assignment  on  the  examination. 

Many  of  the  students  achieving  Competent  (4)  and  Excellent  (5)  referred  minimally,  if  at  all  to  ideas  generated  by  the 
checklist.  Instead  these  students  offered  their  viewpoint  on  the  ideal  balance  needed  in  the  economy  between  the  private  and 
public  sectors.  In  responding,  these  students  chose  to  explain  how  their  proposals  would  impact  society  in  a positive  manner. 
They  generally  understood  that  economic  balance  is  not  always  “black  and  white.”  For  example,  it  was  common  for  a 
student  to  suggest  that  there  needs  to  be  a balance  of  private  and  public  sectors  in  order  to  promote  prosperity  while 
providing  security. 

Students  achieving  Satisfactory  (3)  relied  to  varying  degrees  on  the  checklist.  For  some  the  checklist  provided  a focus  and 
helped  supply  explanations  for  their  responses  to  the  writing  assignment.  Other  students  offered  a response  in  which  they 
indicated,  in  generalized  terms,  what  they  believe  to  be  the  best  balance  between  state  and  private  direction.  Students 
achieving  Limited  (2)  and  Poor  (1)  were  overreliant  on  information  in  the  examination.  Many  students  used  the  checklist 
but  added  little  to  the  topic  of  each  checklist  question. 

For  further  information,  contact  Tim  Coates  tcoates@edc.gov.ab.ca  or  Elana  Scraba  escraba@edc.gov.ab.ca  at  the  Student  Evaluation 
Branch,  (780)  427-0010.  To  call  toll-free  from  outside  of  Edmonton,  dial  310-0000. 

Examples  of  Students  ’ Writing  from  the  January  1999  administration  of  Social  33  are  posted  on  the  Alberta  Learning  extranet 
site.  The  examples  and  the  accompanying  rationales  illustrate  the  standards  for  written  response. 

You  can  access  the  extranet  by  using  your  school’s  access  number.  Every  principal  has  this  information.  Should  you 
experience  any  difficulty  with  access  or  with  finding  material  on  the  extranet,  please  call  the  Help  Desk  at  (780)427-1  111. 

Copyright  1999,  the  Crown  in  Right  of Alberta,  as  represented  by  the  Minister  of  Learning,  Student  Evaluation  Branch,  11160  Jasper 
Avenue,  Edmonton,  Alberta  T5K  0L2.  All  rights  reserved. 

Alberta  educators  may  reproduce  this  document  for  non-profit  educational  purposes. 
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